
15Module 1: Using Science to Inform Classroom Practices 

Social and political events have highlighted the connection between SES and academic 
achievement in underserved areas such as urban and rural communities. For example, in 2003 
the University of Chicago Urban Education Institute began a two-year master’s program for 
Urban Teacher Education. Similarly, the City University of New York (CUNY) Graduate 
Center has developed a doctoral program in Urban Education. Both programs focus on training 
individuals to work in urban educational systems and conducting research to determine the best 
classroom practices in these areas.

In a similar fashion, many universities have centers focused on rural education within their 
states. Washington State University has a Rural Education Center that focuses on exchang-
ing information among rural schools and providing a voice in policy development. Likewise, 
Kansas State University established the Center for Rural Education and Small Schools, which 
focuses on improving education in those areas. Finally, the National Research Center on 
Rural Education Support (NRCRES) was established in 2004 with funding from the U.S. 
Department of Education. The research center examines issues related to retaining qualified 
teachers, increasing opportunities for advanced courses, and decreasing student dropout rates 
in rural schools. Knowledge of current research can help inform teachers’ best practices. For 
example, teachers may take extra time with students who lack readiness skills, allow students to 
borrow books from the classroom for use at home, or find creative ways to involve parents in 
their children’s education, particularly during the transition to middle school.

Effective teachers address and embrace diversity. Their teaching is not guided by assumptions 
about individuals from diverse groups. Prejudice feelings are rigid and irrational generalizations 
about a group or category of people. Prejudice feelings appear to emerge very early in life and 
peak at about 5 to 7 years of age, with more than half of 6-year-old White children and 85% 
of 5-year-old White children showing signs of pro-White, anti-Black biases (Doyle & Aboud, 
1995; Katz, 2003; Raabe & Beelmann, 2011). Almost every individual has some prejudice feel-
ings toward one or more groups, even though they may not be aware of those feelings. Teachers 
themselves may believe that lower achieving students need to focus on basic skills. They may 
assume that students from lower socioeconomic backgrounds are lower achievers, that girls 
are not as capable in math as boys, that Asian American students are naturally smarter than 
members of other ethnic groups, and that gifted students are socially immature. Prejudice feel-
ings tend to become more intense over time due to confirmation bias and belief perseverance. 

Achievement and 
SES. Achievement 
differences stemming from 
socioeconomic status may 
be due to differences in 
access to resources such 
as books and computers.
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